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This picture, titled “Wireless/Radio’’, shows Simon Magongoa holding his self-made radio. The picture won the I see science & technology category in the South African Agency for 
Science and Technology Advancement’s Science Lens competition. It was the fifth year the competition took place. Photographic images in the category were taken by learners in 
grades seven to 11. Pictures had to show the world of science and the influence it has on his or her everyday life
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Vow of Allegiance

 
I promise to be

 loyal to
 my

country, 
South Af

rica and 
to do

my best to
 promote its w

elfare

and the 
well being

 of all of

its citize
ns.

 
I promise to sh

ow self-res
pect

in all tha
t I do an

d to resp
ect

all of my fellow citizens 
and 

all of ou
r various

 tradition
s

 
Let us w

ork for p
eace,

friendshi
p and re

conciliati
on

and  hea
l the sca

rs left b
y

past con
flicts, an

d let us 
build

a common destin
y togeth

er.
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We, the youth of South Africa,
recognising the injustices of
our past, honour those who
suffered and sacrificed
for justice and freedom.
We will respect and protect
the dignity of each person,
and stand up for justice.
We sincerely declare that we
shall uphold the rights and
values of our Constitution and
promise to act in accordance
with the duties and
responsibilities that flow
from these rights.
! KE E: / XARRA // KE
Nkosi Sikelel' iAfrika
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Win complimentary classroom 
passes to all six evening talks 
at South Africa’s annual week-
long national science festival, 
SciFest Africa. 

The SciFest 2008 passes 
mean that cash-strapped 
schools can provide staff 
and learners with up to 
40 free tickets to meet 
renowned local and 
international scientists 
each evening at the Monument 
building in Grahamstown in the Eastern 

Cape, leaving visitors free 
during the day to shape 
their own programme from 
500 workshops and events.

The evening passes are 
worth up to R1 500 but 
do not cover transport, 
accommodation or other 
SciFest events. Find out more 
about the programme and 
accomodation by logging on 
to www.scifest.org.za or SMS 
“teacher” and “scifest” to 
32510 (SMS costs R1). 

each evening at the Monument 

Cape, leaving visitors free 

their own programme from 
500 workshops and events.

worth up to R1 500 but 
do not cover transport, 
accommodation or other 
SciFest events. Find out more 
about the programme and 
accomodation by logging on 
to www.scifest.org.za or SMS 
“teacher” and “scifest” to 
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How budget 
billions will 
be spent

Subscribe now and be an informed educator.
Contact:

Madeline Zekkari on 011 250 7300 
www.mg.co.za

Thabo Mohlala 
and Monako Dibetle 

F
inance Minister Trevor 
Manuel was once again in 
a generous mood towards 
the education department 
in his 2008 budget.

It will receive R121-billion for 
2008/09, an increase of R16-million 
from last year’s R105-billion, because, 
Manuel said, “education is central to 
our objective of broadening opportu-
nity and fighting poverty”.

The budget programme allocations 
are clearly skewed towards those 
areas in which Education Minister 
Naledi Pandor and the department 
have acknowledged failure to deliver, 
such as rural schools.

Another key focus is quality 
improvements, which will benefit the 
most marginalised learners the most. 
Actions will focus on better nutrition 
for poor learners and the upgrading 
of buildings, in particular at farm and 
special schools.

Central to these quality initiatives 
will be improved access to early-child-
hood development — an intervention 
that benefits the poorest children 
the most. The government aims to 
increase the number of five-year-old 
learners in publicly funded grade-R 
classes. The number of sites will grow 
from 487 525 to 700 000, benefiting 
600 000 more children.

For school infrastructure and 
equipment alone, the department will 
receive R18,8-billion to be spent over 
a three-year period.

Last year the department published a 
National Education Information Man-
agement System report, which indi-
cated that one in four schools was in 
need of maintenance and repair, while 
others did not have water, electricity, 
sanitation, access to computers, librar-
ies or laboratories. 

After escaping Manuel’s attention in 
the past years, inclusive education (edu-
cation for the disabled) will also benefit 
this time. The government will upgrade 
and maintain the infrastructure of 135 
special schools and provide a full com-
plement of non-teaching staff, such as 
classroom assistants, as well as appro-
priate learning materials.

Though welcoming the budget in gen-
eral, some education analysts are scepti-
cal about provinces’ capacity to deliver 
on disbursing the billions allocated to 
general education on time, given their 
past history. But Manuel appealed at 
least twice in his speech to provinces 
to raise their vigilance and stick to pri-
orities.

Russell Wildeman, education spe-
cialist at Idasa, says provincial educa-
tion departments have a history of fail-
ing to deliver on big capital projects. 
He says it is not uncommon to find 
two people responsible for driving a 
huge project for the entire province. 
“This amounts to setting them up for 
failure for it is practically impossible to 
implement these.”

Comments Graeme Bloch, the Devel-
opment Bank of Southern Africa’s 
education policy analyst: “I’ve got no 
doubt that they have the ability to use 
the funding properly, so long as they 
have the political will to do so. [But] 
R18-billion is not a huge amount.” He 
explains that improving infrastructure 
is essential, but “we need to ensure 
teachers are delivering good services”. 

Early-childhood development expert 
Elsie Calitz, of the Association for the 
Education and Care of Young Children, 
is also concerned about provinces’ abil-
ity to ring-fence money earmarked for 
grade R. “This budget is not going to 
make much of a difference,” she says, 
adding that more properly trained peo-
ple are needed, as well as clear priori-
ties on how the money will be spent by 
provinces.

Primarashni Gower

Minister Naledi Pandor is 
setting up a new unit in 
the education department 

to run its R6,1-billion Kha ri gude 
— Masifunde (Let us learn) literacy 
project. Unisa’s director of the Adult 
Basic Education and Training (Abet) 
Institute, Veronica McKay, is on a 
short list to head it, the Teacher has 
learned.

Pandor said she will recommend a 
name for the unit’s chief executive for 
Cabinet approval. “The person will be 
very senior, on the level of a deputy 
director general. We did not want a 
junior. This post is linked to the edu-

Literacy for all takes off
cation director general [Duncan Hin-
dle] and myself and the person must 
be able to move with the project.” The 
unit is a focused attempt to stamp out 
illiteracy.

Prior to its launch, however, the 
unit was dogged by controversy. 
Educationists considered the res-
ignation of adult education expert 
John Aitchison in November last 
year a blow to the project.

Aitchison feared the new project 
was going the same route as the old 
one, the South African National Lit-
eracy Initiative (Sanli), which was 
launched in 2000 by then-education 
minister Kader Asmal. One of the 
problems was that operational con-
trol was given to a small education 
department directorate that was 
short on the necessary expertise.

A private company, SAB&T, has 
been appointed to provide finan-
cial and administrative support for 
the project. It will operate indepen-
dently of the education department 
to ensure that up to 80 000 volun-
teer teachers are contracted and are 
paid a stipend.

The training of 100 master train-
ers, many of whom have experience 
in literacy teaching and in writing 
training material started recently. 
The master trainers will train super-
visors (who are all qualified educa-
tors). The supervisors will then train 
volunteer teachers.

It is expected that in the next three 
years 80 000 people will be involved 
in teaching the illiterate. Non-
governmental organisations will 
be subcontracted to do the training 
and will be paid per learner.

“We will be going to villages, 
churches and from street to street 
to recruit learners,” said Pandor. 
Venues will include homes, clinics, 
schools and tribal offices.

The learning materials are inter-
active. Learners will learn to read in 
their mother tongue. They will learn 
to write letters and do basic maths. 
The duration of level one of the 
project is expected to be six months, 
with learners’ meeting three times a 
week. Each area will have a coordi-
nator and there will be 1 200 super-
visors countrywide.

The department’s Gugu Ndebele 
said there will be internal and exter-
nal monitoring, while Unesco also 
expressed an interest in assisting.

Hindle said youths who become 
trainers may be singled out for 
teacher training bursaries under 
the department’s Funza Lushaka 
bursary scheme. “This is one of the 
landmark projects of Minister Pan-
dor and if it works it will contribute 
to a more skilled workforce with 
huge economic and social benefits.”

Andrew Miller, CEO of Project Lit-
eracy, welcomed the creation of the 
separate literacy unit.

Winning ways

Thabo Mohlala (right) from the Teacher hands over R2 000 to Solly Simelane, principal of Tiisetsang High 
School. The school, based near Bethlehem in the Free State, was one of three schools that won a hamper 
for their staffroom for taking part in a readers’ survey conducted last year in the newspaper. The school 
purchased a fridge. Other winning schools are Tlhopane Primary in the North West and Komanas Primary 
in the Eastern Cape. They will  receive prizes worth R2 000 each. Photograph: Tracy Lee Stark



3 

 March 2008 theTeacherNews

Our nation’s education is our commitment
www.nasou-viaafrika.com

FARM043

Be the best 
with our updated 
Grade 10s

Matches January 2008 LPGs and SAGs

New content according to latest 
requirements

Assessment tasks designed according to 
the prescribed Programme of Assessment

Seven-point rating scale

Ook beskikbaar in Afrikaans as UGO vir VOO

Choose the 
right formula

OBE for FET Geography

• The long standing 
standard 
Geography 
textbook

• An emphasis on 
the geographical 
enquiry route

• Provides superb 
support in terms of the 
GIS/GPS revolution

OBE for FET 
Physical Sciences

Incorporates a logical, 
problem-solving 
approach which is 
learner and 
teacher-friendly

OBE for FET 
Life Sciences

• Takes an integrated 
and holistic 
approach

• Provides interviews 
with South African 
experts and role 
models in the field

right formula

OBE for FET Geography

• The long standing 

• An emphasis on 
the geographical 

• Provides superb 
support in terms of the 
GIS/GPS revolution

Physical Sciences

Incorporates a logical, 

• Provides superb 
support in terms of the 
GIS/GPS revolution

• Takes an integrated 

• Provides interviews 
with South African 
experts and role 
models in the field

By
popular 
demand 
now 
also for 
Grade 10
Learner’s 
and Teacher’s 
Portfolio and 
Programme of 
Assessment
workbooks 
solve the 
challenge of 
assessment
and recording 
evidence of 
learner
performance.
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I
n some Western Cape town-
ship schools 2008 started with 
a clash between circumci-
sion initiatives wearing post-
circumcision dress and school 

authorities intent on ensuring that 
school dress codes were adhered to.

L e a r n e r s  d o n n i n g  p o s t -
circumcision  dress — comprising 
formal shoes, trousers, a jacket, a 
formal shirt and hat — have argued 
that they are under instruction from 
elders to wear the dress for a mini-
mum of six months. But principals 
say school codes of conduct require 
a learner to wear school uniform. 
At least two township school princi-
pals have, however, given learners a 
grace period until the end of March 
to convert to school uniform.

Initiates at Sinethemba Senior Sec-
ondary School in Philippi said it was 
unfair that they would have to wear 
school uniform and viewed the March 

SMS your 
comments

Does your 
community 
experience 
similar clashes 
between 
initiation and 
academic 
schools? SMS 
your comments 
to 32510 (SMS 
costs R1)

sion rite should also buy the school 
uniform when buying their post-
circumcision  dress. Post-initiates had 
therefore known that they would have 
to wear school uniform.

Oscar Mpetha High School princi-
pal Dumile Mawisa confirmed that 
parents knew learners had to wear 

the school uniform. “We do not tol-
erate them coming to school not 
wearing the school uniform. We are 
giving no warning but to send such a 
learner home,” Mawisa said.

Chief Dalibhunga Fadana, a West-
ern Cape traditional leader, said it 
was part of Xhosa tradition to wear 
post-circumcision dress and this 
right should not be taken away.

Fadana said although centuries ago 
post-circumcised  men would not have 
worn the formal attire currently worn 
“things change and we have accepted 
the dress code as tradition”. He said the 
initiates should be “accepted as they 
are”, urging teamwork between the 
various stakeholders to find a solution.

Western Cape education depart-
ment director of communications 
Paddy Attwell said schools should 
resolve the matter on their own, but 
if no solutions could be found “then 
we will intervene”. Attwell said 
schools should consult with commu-
nities to find a way forward.

“Although we prefer not to inter-
vene at this stage, we encourage 
schools to respect the tradition.” 
Attwell said learners should not be 
barred from the doors of learning. 
— Western Cape News

Schools crack down 
on traditional dress
Wear school uniform 
or go home, Western 
Cape prinicpals tell 
initiates. Sandiso 
Phaliso reports

grace period as “just 
another threat”.

Luzuko Gwangqa said 
he would refuse to wear 
school uniform until June, 
when the six-month period 
expired. “It is our culture 
as Xhosa-speaking  men 
to wear these dresses for 
a minimum of six months. 
Our parents have spent 
a lot of money on the cer-
emony and now they are 
told to buy other clothing.”

A n o t h e r  i n i t i a t e , 
Mphumeleli  Mandzi, 
said not wearing tradi-
tional dress would bring 
bad luck. “I cannot imag-
ine myself not wearing 
these clothes. I am being 
watched by people and I 
don’t want to disappoint 
them. I am doing what I 
was told,” said Mandzi.

B u t  a  t e a c h e r  a t 
Sinethemba Senior Sec-
ondary School, Sipho 
Mashiya, said the tradi-
tion had become a com-
petition between initiates 
to wear the best clothes, 
creating a fashion race. 
“They are disrespecting 
it [the tradition] and we 
are intervening.”

In Nyanga, Dr Nelson 
Mandela High School edu-
cator Wandisile Ngeyi, who 
teaches a grade 12 class, 
said the number of initi-
ates out of school uniform 
had decreased since Janu-
ary. “I understand that 
it’s tradition to wear post-
circumcision dress for 
a certain period of time, 
but in this case it clashes 
with the school code of 
conduct.”

He said learners had 
been reminded last year 
that those who were 
undergoing the circumci-

Post-circumcision dress comprises 
formal shoes, trousers, jacket, 
formal shirt and hat. Initiates 
argue that they are under 
instruction from elders to wear 
the dress for six months
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Thabo Mohlala

F
irst it was the school 
pledge, then Education 
Minister Naledi Pandor 
drew fire for introducing 
a Bill of Responsibilities.

The Bill was drawn up by the 
national education department in 
collaboration with the National 
Religious Leaders’ Forum (NRLF), 
which represents a broad spectrum 
of religious faiths in the country.

Speaking on behalf of NRLF at the 
launch of the document last month, 
Chief Rabbi Warren Goldstein said 
the Bill aims to nurture a culture of 
responsibility among schoolchildren.

“We want to nurture a culture of 
giving, care, compassion, duty and 

responsibility in our youths. This Bill 
complements a culture of human 
rights, which is part of our Constitu-
tion. What we have done is reformu-
lated these rights into a vocabulary of 
responsibilities,” said Goldstein.

Pandor says the Bill will soon be 
sent to schools and her department 
will develop teacher guides. But the 
Bill might be withdrawn if there are 
fundamental objections to it.

She does not anticipate serious 
objections that might lead to its with-
drawal because it amplifies the voices 
calling for a concrete manifestation 
of values enshrined in the country’s 
Constitution. She says that the rights 
citizens enjoy must be accompanied 
by “concomitant” responsibilities.

The Bill will be sent to schools in 

poster format that can be put up in 
classrooms and will be taught as part 
of life orientation. Life orientation is 
one of the compulsory subjects that 
learners have to pass to matricu-
late, underlining the significance the 
department attaches to the Bill.

“We have written it focusing on 
practical ways in which it can be 
implemented and we hope it will not 
just be a document on the wall,” Gold-
stein said. He said teachers should 
be creative and ensure the content is 
accompanied by relevant and practi-
cal classroom activities so that learn-
ers can absorb the message easily.

Goldstein highlighted the distinc-
tion between the Bill of Responsibil-
ities and the Bill of Rights. He said 
the Bill of Responsibilities is not a 

legal document but a tool to “inspire 
individuals [youth] to take responsi-
bility for their actions”.

One responsibility reads: “The 
right to education places on me the 
responsibility to:

l Attend school regularly, to learn 
and work hard;

l  Cooperate respectfully with 
teachers and fellow learners; and 

l Adhere to the rules and code of 
conduct of the school.”

Mark Potterton, director of the 
Catholic Institute of Education, 
pledged support for the initiative. 
His institute will promote the Bill at 
all its schools and also ensure educa-
tors teach learners about the consti-
tutional values reflected in the ethos 
and tradition of Catholic schools. 

From rights to responsibilities
The Bill of 
Responsibilities
The Bill of Responsibilities deals 
with each of the rights captured in 
the Constitution, including:
• The right to equality, which 

entails treating every person 
equally and fairly, and not to 
discriminate unfairly against 
anyone on the basis of race, 
gender, religion, national, ethnic 
or social origin, disability, culture, 
language, status or appearance. 
• The right to human dignity, 

which includes treating 
people with reverence, respect 
and dignity and to be kind, 
compassionate and sensitive to 
every human being, including 
greeting them warmly and 
speaking to them courteously. 
• The right to life, to protect  

and defend the lives of others,  
not endanger the lives of others  
by carrying dangerous weapons  
or by acting recklessly or 
disobeying our rules and laws  
and living a healthy life.
• The right to family or 

parental care, which means to 
honour and respect parents, to 
be kind and loyal to family and 
to recognise that love means 
long-term commitment, and the 
responsibility to establish strong 
and loving families. 
• The right to education 

includes the responsibility to 
attend school regularly, to learn, 
and to work hard, cooperate 
respectfully with teachers and 
fellow learners and to adhere to 
the rules and the code of conduct 
of the school. Concurrently this 
means parents and caregivers 
have the responsibility to ensure 
learners attend school and that 
teachers should promote and 
reflect the culture of learning and 
teaching.
• The right to work carries with 

it the responsibility for all learners, 
parents, caregivers and teachers to 
recognise that living a good and 
successful life involves hard work 
and that anything worthwhile 
only comes with effort. 
• The right to freedom and 

security of the person means not 
hurting, bullying or intimidating 
others and solving any conflict in a 
peaceful manner. 
• The right to own property 

entails respect for the property  
of others. 
• The right to freedom of 

religion, belief and opinion, which 
requires  allowing and respecting 
others to choose and practice 
the religion of their choice, 
and to hold their own beliefs 
and opinions, without fear or 
prejudice. 
• The right to live means 

promoting sustainable 
development and the conservation 
and preservation of the natural 
environment. 
• The right to citizenship expects 

that each of us obey the laws of 
our country.
• The right to free expression is 

not unlimited and does not allow 
us to express views which advocate 
hatred or are based on prejudices 
with regard to race, ethnicity, 
gender or religion. 
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By
popular 
demand 
now 
also for 
Grade 10
Learner’s 
and Teacher’s 
Portfolio and 
Programme of 
Assessment
workbooks 
solve the 
challenge of 
assessment
and recording 
evidence of 
learner
performance.

Five-star Services 
textbooks

OBE for FET Consumer 
Studies

Equips learners with 
the knowledge 
to become 
responsible 
consumers 
who are aware 
of their rights

OBE for FET Hospitality 
Studies

• Takes learners 
behind the
scenes of the South 
African hospitality 
and tourism 
industry

• The ticket to 
employment in 
this industry

OBE for FET Tourism 

• Concentrates 
on practical 
and real 
applications 
of content

textbooks

OBE for FET Consumer 

Equips learners with 

OBE for FET Hospitality OBE for FET Hospitality 

scenes of the South 
African hospitality 

OBE for FET Hospitality 

OBE for FET Tourism 
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and Teacher’s 
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Programme of 
Assessment
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assessment
and recording 

and Teacher’s 
Portfolio and 
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So, you are an A-type teacher
You need … Lesson Plans … Schedules of Assessment … 
Innovative Learner’s Books … Excellent Curriculum Coverage 
… Effective Assessment Opportunities. 

You need a textbook from the Macmillan Group range!

Macmillan Group makes choosing textbooks easier!

Tel: (011) 731 3300  Fax:(011) 731 3500  E-mail: info@macmillan.co.za
www.macmillan.co.za

We, the youth of South Africa,
recognising the injustices of
our past, honour those who
suffered and sacrificed
for justice and freedom.
We will respect and protect
the dignity of each person,
and stand up for justice.
We sincerely declare that we
shall uphold the rights and
values of our Constitution and
promise to act in accordance
with the duties and
responsibilities that flow
from these rights.
! KE E: / XARRA // KE
Nkosi Sikelel' iAfrika
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A
s controversy simmers over 
the draft pledge for schools 
released by Education Minister 
Naledi Pandor, a much older 
oath of allegiance emerged 

from the South African archive of ideas.
This pledge was composed eight years ago 

to promote the values of the Constitution 
and the Bill of Rights. But it died a quiet 
death after objections from both inside and 
outside the department of education.

The 2000 pledge, drafted during Kader 
Asmal’s watch as education minister, was 
dropped partly because the prevailing opin-
ion at the time was that such a pledge would 
be too reminiscent of the way the apartheid 
government forced obedience to the state.

Some officials in the department also blocked 
the idea because it would have entailed much 
work and was not considered a priority.

Fast forward eight years and much has 
changed — and not just the wording. This 
time the pledge was pushed through the 
education department at the direct request 
of President Thabo Mbeki.

Objections this time centre less on the con-
cept of schoolchildren reciting a pledge of alle-

assemblies will serve as a reminder of the fun-
damental values to which South Africans in a 
democracy aspire.”

The proposed pledge was widely distrib-
uted among interested groups at the time. 
But while many of the report’s recommen-
dations were put into action — flagpoles 
and flags were given to many schools — the 
pledge didn’t make it from paper to reality.

Asmal told the Mail & Guardian: “I was 
pushing so many things [in 2000/01]. Rather 
than pushing the one thing [the pledge] I 
was pushing [broader] initiatives.”

He remains in favour of a pledge, though 
he thinks the wording of the new version 
could be more open, to encourage chil-
dren to believe that, whoever they are, they 
“share a single national identity”.

Director General of education Duncan 
Hindle, who was deputy  director  general 
when the previous pledge was crafted, said 
that public comments would be taken into 
account before the new oath was finalised.

The 2008 oath will be gazetted for feed-
back, Hindle said — and might even contain 
elements of the 2000 proposal.

giance to country and 
Constitution and more 
on the pledge’s word-
ing — in particular the 
first line, which reads: 
“We the youth of South 
Africa, recognising the 
injustices of our past, 
honour those who suf-
fered and sacrificed for 
justice and freedom.”

The 2000 version 
opened more simply 
with: “I promise to 
be loyal to my coun-
try, South Africa.”

Some argue that 
the opening lines 
could be divisive and 
imply that injustice 
no longer exists in 
South Africa.

P a r e n t s ’  l o b b y 
groups, meanwhile, 
are concerned that 
most children will 
stumble over the “big 
words” and vaguely 
phrased ideals.

The 2000 version of 
the oath was drafted 
by Asmal and diver-
sity scholar Wilmot 
James. It was drawn 
up in consultation 
with a small working 
group of thinkers that 
included academic 
Hermann Giliomee, 
author Antjie Krog, 
then minister of arts 
and culture Pallo 
Jordan and Human 
Rights commissioner 
Pansy Tlakula.

The group made the 
argument for a pledge 
in a chapter of a work-
ing report released in 
2000, writing: “We 
[also] believe that the 
ritual of declaring a 
pledge of allegiance or 
vow at weekly school 

First pledge was shelved
A schools vow 
proposed in 2000 
avoided divisive 
statements about 
history, writes 
Cornia Pretorius
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Vow of Allegiance
 
I promise to be loyal to my
country, South Africa and to do
my best to promote its welfare
and the well being of all of
its citizens.
 
I promise to show self-respect
in all that I do and to respect
all of my fellow citizens and 
all of our various traditions
 
Let us work for peace,
friendship and reconciliation
and  heal the scars left by
past conflicts, and let us build
a common destiny together.

The new and the old: the current proposal (left) and the 2000 pledge

News
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T
he government has set 
aside R500-million to 
attract and reward quali-
fied teachers for work-
ing in schools where few 

want to go: remote, poor and harsh 
rural and urban areas.

Schools with a chronic shortage 
of educators in areas such as maths, 
science, information and commu-
nication technology and some lan-
guages could also benefit.

These “hardship incentives’’, first 
mooted about five years ago, were 
gazetted last month with more 
details about the R500- million 
scheme, which could benefit up to 
46 700 teaching posts. Implementa-
tion will depend on the nine provin-
cial departments of education, but if 
they fail to act Minister of Education 
Naledi Pandor can step in to put the 
plan into action.

Firoz Patel, Deputy Director 
General of systems, planning and 
monitoring in the national depart-
ment of education, says the incen-
tive scheme aims to enable schools 
in rural and remote areas to attract 
suitably qualified teachers.

The scheme follows the depart-
ment’s plan to introduce community 
service as a way for teacher-training 
bursary holders to repay their loans.

Principals in remote areas wel-
come the incentives scheme, saying 
they find it increasingly difficult 
to attract teachers to their schools. 
Staff are often desperate to find 
posts elsewhere, they say.

“We do struggle to get teachers 
because of our conditions. Young 
people in particular would rather 
migrate to urban areas,” says Mir-
iam Khoza, principal of Sifundze-
khaya Primary School, 40km outside 
Malelane in Mpumalanga.

Qualified teachers in both per-
manent and temporary posts could 
earn a minimum of R10 000 a month 
extra before tax. In addition, teach-
ers could benefit from more than 
one type of incentive — for being in 
a remote post and for teaching an 

understaffed subject — which will 
push up the income. 

Incentives could include free 
housing, subsidised vehicles, over-
seas study trips and study visits. 
The type and amount of incentives 
will be determined by provincial 
departments of education.

However, it is the capacity to 
administer the incentives and the 
restriction of the scheme to qualified 
teachers only that concern teachers’ 
unions.

Allen Thompson of the National 
Teachers’ Union (Natu) says most 
teachers in rural areas are unquali-
fied and therefore excluded from the 
gazetted incentives package. Natu’s 
stronghold is in  KwaZulu-Natal, 
where the largest number of posts in 
any one province — 10 700 — are set 
to benefit. Yet this is also the province 
where more than half of all teachers 
are underqualified or unqualified.

“At least the department of educa-
tion should be giving them [unqual-
ified teachers] a chance to upgrade 
their qualifications by automati-
cally qualifying for bursaries,” says 
Thompson.

Dave Balt of the National Profes-
sional Teachers’ Organisation of South 
Africa says his union’s biggest concern 
is that there is not enough expertise 
and capacity at district level to imple-
ment and manage the scheme prop-
erly. “The criteria in terms of who 

really qualifies are vague and this 
could be interpreted differently [by 
different teachers].”

Chris  Klopper of  the Suid-
 Afrikaanse Onderwysersunie says the 
issue of incentives should be treated 
as part of new salary packages being 
negotiated. 

“It should not be dealt with piece-
meal because the moment you pres-
ent something like that it would cre-
ate problems,” Klopper says. 

Educationist Wally Morrow, who 
recently undertook a major study on 
the supply of teachers, says: “Some-
thing had to be done to encourage 
teachers to take posts in schools 
which find it very difficult to attract 
suitable staff — and this regulation is 
to be welcomed.”

Morrow said concerns included 
that the provincial education heads 
must designate these hardship posts, 
but the categories of schools were 
not clear-cut.

“There are degrees of ‘remoteness’ 
and degrees of ‘other’ schools (‘diffi-
cult urban zones’, ‘chronic shortage 
of educators in certain subjects/

learning areas’). Thus it is likely 
to be the case that surrounding 
the schools in these two catego-
ries there will be a large number 
of schools on the margins of these 
categories. 

‘I
n the light of the fact that 
we are talking of remu-
neration, contestation is 
very much on the cards, 
with, unfortunately, the 

possibility of patronage, special 
favours for friends, and so forth.”

Morrow said the second source of 
contestation might arise from the 
argument that living expenses are 
likely to be higher in urban than 
rural areas. As a result teachers 
working in urban areas require or 
deserve a higher salary than those 
working in rural areas. This is not 
a new thought — there was a time 
when teachers working in “inner” 
London in the United Kingdom were 
provided with a “London allowance” 
to top up their salary to compensate 
them for living in a more expensive 
region.

Pay and perks offered to attract staff for unpopular jobs. Thabo Mohlala and Cornia Pretorius report
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More money 
Provincial incentives
for teachers 

Provincial
education
department

Eastern Cape

Free State

Gauteng

Kwazulu-Natal

Limpopo

Mpumalanga

Northern Cape

North West

Western Cape

Total

Allocation
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R-millions

84,55

28,55
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114,55
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43,05
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32,55

41,05

500

Number
of posts
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2 668

6 920
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6 598

4 023

1 033

3 042

3 836

46 726
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Source: GOVERNMENT GAZETTE Graphic: JOHN McCANN

Waiting for class to start: schools in poor and rural areas are short of 
teachers. Photo: Tracy Lee Stark

Rewarding
If maths and life-orientation teacher 
Jabulani Mkhize* could earn extra 
money, he would invest it in his 
daughter’s tertiary education. 
His dream for her is to embark on 
postgraduate studies once she has 
completed her qualification at 
Tshwane University of Technology. 

For now this dream is unattainable. 
Getting to work consumes his salary 
of about R8 500. Travelling to and 
from the farm school where he 
teaches alone costs R1 500 a month, 
and he is driving his seventh car in 
10 years because of the hazardous 
gravel road he must take. He cannot 
live closer to school because there is 
no housing available.

But Mkhize could be earning 
extra cash and benefits in the form 
of a “hardship incentive’’ of at least 
R10 000 per year, because he works 
in the bundu of KwaZulu-Natal. 
Under a new plan, he would qualify 
for a reward for teaching at a poor  
rural school. 

His place of learning meets the 
criteria for incentivised posts on two 
accounts, namely as a quintile-one 
school — one of the 20% poorest 
schools in the country — and as a 
no-fee school, so declared last year. 

“If this [the incentive scheme] 
is true, it will make a difference,” 
Mkhize told the Teacher.

According to plans for the 
scheme, which were gazetted in 
February, his post may benefit 
from incentives such as a subsidised 
car or a travel allowance. And as 
a qualified teacher Mkhize could 
receive more than one benefit — he 
could also earn cash.

Mkhize believes the incentive 
scheme will benefit his colleagues. 
“I know they [teachers at the 
school] want to leave,” Mkhize 
said. “Incentives could motivate 
them to stay.” 

The incentives will only benefit 
qualified teachers. All Mkhize’s 
colleagues are qualified as educators, 
except one BCom graduate.

* Not his real name



Blazing the funding trail

 7

March 2008 theTeacher

A Cape Town school’s 
experience seeking donor 
funds has lessons for all, 
writes Patrick Burnett

W
hen Scottsdene High School 
headmaster Karel Cupido 
was asked what he would  
do if tens of thousands of 
rand were donated to his 

school, he might have chosen computers or 
textbooks, but he opted for a borehole.

The sports ground at Scottsdene High, 
situated in an impoverished community 
40km from Cape Town, with 1 400 learners 
crammed into classrooms designed for 800, 
was a run-down sandpit.

“I said if we can get our fields back, then 
we have a tool that we can use,” said Cupido, 
whose learners are drawn from communities 
where unemployment and drug abuse are rife. 

Two years later the sports field sprouts green 
grass. On February 13 the school held a sym-
bolic ceremony to host Cambridge University 
Press (CUP), the funder which has supported 
the development and maintenance of the 
sports field to the tune of R70 000 for 2007 and 
a further R70 000 for 2008.

For rugby coach Peter Links the benefits are 
real, even though — with 100 rugby players 
— he still coaches without a scrum machine 
and has only three contact shields and two 
tackle bags.

In the past the school had to make use of a 
municipal field several kilometres away, but it 
can now start practices straight after school.

“Sport plays a big role because sport keeps 
children away from wrongdoing. A child in 
sport is a child out of court,” he said.

Although a former learner also supported 
the borehole development, the relationship 
between the school and CUP was born out of 
a rugby match with the Perse School in Cam-
bridge four years ago, which the home side nar-
rowly won, impressing representatives of CUP.

What followed was a “getting to know you 
process”, said CUP chief executive Stephen 
Bourne, who believes that trust has to be 
developed in funding relationships.

Key for schools, said Bourne, was under-
standing what the donor could get out of the 
relationship — from providing opportunities 
to teach British students about communities 
of which they were not aware to developing an 
ethos of giving among students.

Cupido said the experience of raising funds 
had taught the school about strategies to 
access additional funds and approach poten-
tial funders. “I don’t think it’s so difficult. I 
think it’s a question of taking the initiative. 
There are people who can help you. There are 
clear-cut ways,” said Cupido.

Scottsdene is not the only school ever to 
source funds from places other than govern-
ment. In fact, a recent Unesco study notes 
that in the context of Education for All, the 
global pact to achieve certain education 
goals by 2015, over the past 15 years there 
had been a growing interest in “cross-sectoral 
 collaboration” in education.

But the report says partnerships needed 
to be grounded in international efforts to 
improve education “so that business and civil 

society partners are protagonists in efforts to 
ensure synergies and avoid fragmentation and 
duplication of efforts”.

The report defines a successful partnership 
as the extent to which the relationship results 
in better teaching and learning, improved 
infrastructure and community participation. 
Defining needs, ownership of the project, 
accountability and sustainability were all 
 crucial factors to success.

Wayne Blauw, project manager for the West-
ern Cape Education Foundation (WCEF), 
which was established in partnership with the 
Western Cape education department to facili-
tate public-private partnerships, said there 
needed to be more collaboration between 
donors and service providers. “There is a lack 
of integrated and coordinated effort,” he said.

T
he WCEF hosts a number of 
donor-driven projects, includ-
ing a R15-million donation from 
PetroSA to build a new school in 
Vredenburg and a library support 

project funded by the Transnet Foundation.
Blauw said schools were encouraged to 

source funding, with an emphasis on partner-
ship and relationship-building between the 
school and the donor.

He defines one of the key ingredients for 
success as a commitment from the school’s 
side and an understanding of what their 
needs are.

Blauw said the WCEF was in the process of 
creating a database of funding flowing into 
schools — a move that would make it easier to 
coordinate funding efforts. — West Cape News
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First get the 
Fundamentals 
right

OBE for FET 
Life Orientation

This series deals 
sensitively with issues 
facing young South 
Africans today. 
• Provides the 

information to help 
learners deal with real life issues, from 
self-worth to sexuality, from democracy 
to diversity

• Is not prescriptive, but helps learners 
develop their own decision-making skills

• Assists in making career choices

OBE for FET 
Mathematical Literacy

Provides essential 
numerate skills for 
functioning in today’s 
world, with activities 
and contexts drawn 
from real life

OBE for FET 
Mathematics

A logical, supportive 
approach to help 
learners master the 
knowledge and skills 
to pass exams

Fundamentals 

sensitively with issues 
facing young South 

information to help 
learners deal with real life issues, from 
self-worth to sexuality, from democracy 

• Assists in making career choices
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textbooks in all South 
African languages.

By
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and Teacher’s 
Portfolio and 
Programme of 
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workbooks 
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A
ge ( i f  you don’t 
mind)?
I don’t mind at all. I’m 
49. A good age. I feel 
comfortable in my skin.

How do you earn a living?
I am the dean of the faculty of 
 education at the University of 
 Johannesburg. I feel very privileged 
to be dean of this dynamic faculty 
and to serve the field of education in 
this way.  

Where did you grow up? 
In two towns: Volksrust in Mpuma-
langa and Marble Hall in Limpopo.

Which schools (primary and 
secondary) and university did 
you attend?
I attended Pionier Laerskool in Volks-
rust for my primary schooling. My sec-
ondary schooling was at Ben Viljoen 
Hoërskool in Groblersdal, Limpopo. I 
did my doctoral degree at the former 
RAU (University of Johannesburg).

Did you have a favourite 
teacher/s? 

I had many, therefore I would rather 
not identify specific individuals.

Why were you so fond of them?
All my memorable teachers were 
knowledgeable and passionate 
about their subject. 

They clearly enjoyed interacting 
with students. They made me feel 
special. 

How did they influence you?
They were inspiring. They nurtured 
my love for the subjects they taught 
and also served as positive role 
 models.

What were your favourite sub-
jects and why?
I am a language person and I love 
reading. Therefore my favourite 

subjects were English, Afrikaans 
and German. It also happens to be 
the case that I had inspiring teach-
ers in those subjects.

From your point of view, what 
are the qualities of a good 
teacher?
You need to know your subject 
well.  Teaching requires a deep and 
wide understanding of your subject  
area. Therefore you need to be a life-
long learner. Also, a good teacher  
is a caring teacher. Caring teachers 
are passionate about their subjects 
and about conveying this passion  
to their students. Thus caring  
teachers are inspiring. Caring teach-
ers intentionally focus on making 
a difference in the lives of their  
learners. They focus on recognis-
ing possibilities and potential for 
growth that exist in all their learn-
ers and nurturing this potential. 
Some may say that this sounds ide-
alistic. I beg to differ. I know many 
such teachers.      

What are the things a teacher 
should never do/say?
Teachers are human, therefore every 
teacher will probably at some stage 
say or do things that they regret 
later. But if one consistently treats 
students with respect, they will 
readily forgive you!  

What message do you have for 
teachers in South Africa?
I find it very disconcerting that 
the media in South Africa gener-
ally only focus on the problems in 
education.  I am not disputing the 
fact thatwe are faced with daunt-
ing challenges in education. But by 
only focusing on the negative the 
teaching profession is unfairly stig-
matised. This is very demoralising 
for student teachers and the thou-
sands of teachers in this country 
who are dedicated and successful 
despite the daily difficulties they 
face. To all these teachers — you are 
doing very important work. One of 
my favourite quotes about teaching 
captures my message to you suc-
cinctly: “The future of the world 
is in my classroom today, a future 
with the potential for good or bad 
... Several future presidents are 
learning from me today; so are the 
great writers of the next decades, 
and so are all the so-called ordinary 
people who will make the decisions 
in a democracy. I must never forget 
these same young people could be 
the thieves and murderers of the 
future. Only a teacher? Thank God I 
have a calling to the greatest profes-
sion of all! I must be vigilant every 
day, lest I lose one fragile opportu-
nity to improve tomorrow.” This is 
a quote by Ivan Welton Fitzwater.

Teachers

SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

 

In 1990 I was teaching at a school 
whose name I am not keen to 
mention.

At the time our education system 
was in a chaotic state because the 
apartheid government did not care 
about blacks’ education — learners 
were not screened and placed in the 
right grades in terms of their ages. 
Learners of all ages were enrolled in 
the same grade and even shared the 
same classroom. 

One morning a traumatising 
incident occurred during the first 
period, which most teachers enjoy 
because they and the learners are 
still fresh and energetic. 

My lesson was disrupted by a 
knock. When I turned around a 
woman was standing at the door. I 
asked if I could be of any help. 

She told me she was the mother of 
a learner called Bongiwe, and asked 
if she could speak to her. I did not 
ask if she had obtained permission 
from the principal to see the child 
and called Bongiwe to go to speak to 
her mother in private outside.

Soon after I heard noises and 
investigated. The two were arguing 
and within seconds Bongiwe was 
fleeing, running away. In hot pur-
suit was her mother, panting heav-
ily. To my horror I saw that she was 
brandishing a long knife, which she 
tried to plunge into the girl as she 
attempted to catch up with her.

I ran after them, trying to stop 
this woman who had suddenly gone 
from being a mother to a monster. 
Learners and teachers poured out of 
their classes to witness the drama.

As the mother was trying to 
shorten the distance between them, 
she was blurting expletives, giving 
a hint of what the spectacle was all 
about. “I cannot fold my arms and 
allow a snotty little thing to take 
my husband away from me, never!” 
the woman screamed. Fortunately 
Bongiwe managed to run away 
from her. 

We eventually caught up with the 
woman and disarmed her. She was 
breathing heavily and shaking with 
anger as we took her to the princi-
pal’s office. 

In the office things became 
clearer: as we suspected she was not 
Bongiwe’s mother but an embittered 
lady who was convinced the girl was 
seeing her husband. Jealousy had 
got the better of her and the only 
way she could put a stop to the situ-
ation, she reckoned, was by physi-
cally dealing with the girl.

The principal read her the riot act, 
told her that she was trespassing on 
school grounds and strongly warned 
her that in future she should follow 
the correct procedure of first seek-
ing permission from the principal 
to see the child. If she ignored this 
warning, she would be reported to 
the police and could be slapped with 
a trespassing charge. 

As for me, I was reprimanded for 
being negligent because I had failed 
to screen the “mother”.

I talked to Bongiwe about the mat-
ter, reprimanding her and trying to 
dissuade her from continuing the 
relationship. Sadly, what emerged 
was that she was an orphan and, no 
matter what we said, for her it was 
the only way to survive.

Mirriam Khoza is the principal of 
Sifundzekhaya Primary School near 
Malelane, Mpumalanga

Sarah Gravett

 Mirriam Khoza

The ‘mother’ of all trouble

Sarah Gravett: ‘By only focusing on the negative the teaching 
profession is unfairly stigmatised.’ Photograph: Lisa Skinner
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C
hildren in South Africa’s 
poorest schools are perform-
ing the worst and it is the 
children of the poor whom 
society is failing the most. 

This is according to the head of Wits Uni-
versity’s school of education, Professor 
Mary Metcalfe.

Metcalfe was commenting on a state-
ment by Education Minister Naledi Pan-
dor that a “significant” number of chil-
dren drop out of school after grade nine. 
Pandor said that between 11% and 15% of 
children left school each year after grade 
nine and that drop-out rates were lower in 
the Indian and white communities than in 
the African and coloured groups. Reasons 
for the drop outs had not been established 
owing to the short time span of a study 
probing the matter.

Metcalfe said that researchers have long 
been indicating that children were disap-
pearing from the school system but the 
education department kept denying this. 
She commended Pandor for organising a 
task team to undertake this study and for 
acknowledging there is a problem. 

She stressed that patterns of school 

be under pressure to contribute to family 
income. They might believe it is better to 
work on a farm or in a mine as education 
brings no promise of anything better and 
so the cycle of poverty does not change.” All 
these factors could contribute to children 

Lack of social support in 
schools means children 
are disappearing from 
the education system. 
Prim Gower reports 
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Count on the 
best in the 
business
OBE for FET 
Accounting: 
A Logical Approach

• South Africa’s 
topselling 
Accounting series

• Bridges from 
Grade 9 to create 
a solid base in 
Grade 10 that follows through to 
Grade 12, making the final year easy 
for learners

OBE for FET 
Business Studies

• Helps teachers 
create and nurture 
entrepreneurs

• Features inspiring 
real-life interviews 
with South African 
entrepreneurial 
role models

OBE for FET Economics

• For teachers 
enthusiastic about 
generating a real 
understanding of 
how the world 
works in terms 
of economics

• Latest statistics

best in the 
business

A Logical Approach

Accounting series
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Grade 10 that follows through to 
Grade 12, making the final year easy 

create and nurture 

• Features inspiring 
real-life interviews 
with South African 

OBE for FET Economics
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‘We are failing the poor’

performance are sig-
nificantly influenced by 
South Africa’s socio-eco-
nomic context, and race 
and class coincide. “We 
perpetuate historic ine-
qualities in our schools.” 

She explained that 
when schools were man-
aged and differently 
resourced by education 
departments organised 
on racial divisions, the 
matric exam was sepa-
rate but never equal 
for children of differ-
ent races. “For some the 
annual headlines trum-
peted a 98% pass rate 
and for others the pass 
rate was never above 
50%. We did not change 
these patterns with a sin-
gle education system, nor 
by introducing a single 
matric exam.” 

She said that in 2003, 
almost one in 10 of the 
white cohort achieved an 
A aggregate for matric, 
compared with just more 
than one in 1 000 of the 
black cohort (and half 
of these were attending 
suburban schools).

Metcal fe  sa id that 
whi le  “communit ies 
must tell us why children 
are leaving school and 
this should feed into pub-
lic debate”, children of 
the poor carry the worst 
burden of poverty. This 
includes issues around 
the effect of HIV/Aids, 
nutrition, the hidden 
costs of attending school 
and family illiteracy. 

There may also be 
a group that  is  less 
inclined to see the value 
of education as they see 
high levels of unemploy-
ment. “This group may 

dropping out of school. 
Said Metcalfe: “I really believe that in 

schools serving the poorest quintile there 
needs to be many more social workers and 
psychologists and the schools should be 
smaller in size,” as teachers here are preoc-
cupied with social fabric issues. 

She said that in a child’s primary school 
years “you learn that you can produce some-
thing or you can master something. The 
most important thing is learning that you’re 
capable. You need to provide education that 
is supportive.” 

Although Metcalfe supports the progres-
sive extension of the child support grant 
(now R600 a month) to poor children up to 
the age of 18 as a means of keeping children 
in school, she called for a reopening of the 
debate for a basic income grant for South 
Africans. 

The initial idea was mooted just after 
2000 by the Basic Income Grant Coalition 
(comprising Cosatu, the Black Sash and 
the South African Council of Churches). 
The coalition called for the introduction 
of a basic income grant as part of a com-
prehensive package aimed at stamping out 
extreme poverty. 

There was a proposal that the grant 
should be paid to every person legally resi-
dent in South Africa, regardless of age or 
income, as a means of reducing poverty 
and promoting human development. Funds 
would be recovered from wealthier people 
through the tax system. The idea was shot 
down by government.

Mary Metcalfe: ‘You need to provide 
education that is supportive’
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S
outh Africa’s expanding 
economy and the widen-
ing gap left by experi-
enced toolmakers who 
have left the industry 

have resulted in a dire need for stu-
dents in this field. 

That is the consensus among a 
diverse group of parties who are 
interested in boosting the numbers 
of toolmakers in South Africa, and 
school leavers are increasingly being 
encouraged to consider tool-making 
as a career path.

Every manufacturer in South 
Africa needs tools, yet the industry 
is battling to attract young blood. 
Simthembile Pakkies, assistant 
project manager of the Tooling Cen-
tre of Excellence based in KwaZulu-
Natal, said it is surprising that the 
shortage was so severe, since tool-
making plays a fundamental role in 
our everyday lives. 

“You wear a shirt with buttons 
and those buttons must be made by 
a tool. You carry a cellphone and a 
tool must be used to make that cell-
phone. You use spice on your food 
—that spice bottle is made by a tool. 
A tool makes everything around 
you. We have estimated that one 
toolmaker can create jobs for about 
14 people,” Pakkies told the Teacher. 

The department of education has 
also noted the crisis and has joined 
forces with the Toolmakers Asso-
ciation of South Africa (Tasa) to 
revitalise this crucial industry. And 
although the initiative to boost the 
numbers of toolmakers in South 
Africa is a national one, it is the 
province of KwaZulu-Natal that is 
leading the way.

In conjunction with Tasa, the 
KwaZulu-Natal department of edu-
cation embarked on a R43-million 
project to recruit and train young, 
skilled toolmakers. 

KwaZulu-Natal MEC for educa-
tion, Ina Cronje, supports the move 
to train new toolmakers. “Many 
school leavers choose wrong career 
paths, studying courses at tertiary 

institutions that leave them unem-
ployed. The current demands of 
the market are hard skills, most of 
them offered at further education 
and training (FET) colleges. With 55 
as the average age of a toolmaker in 
South Africa, the need for more and 
younger toolmakers has become 
crucial,” she said.

The project has the blessing of 
manufacturing companies such as 
Defy and Toyota, which both have 
plans to draw their toolmakers from 
The Tooling Centre of Excellence. 

The national department of sci-
ence and technology is equally con-
cerned about the shortage of tool-
makers in South Africa. Since 2003 
it sent a total of 29 students to train 
as toolmakers in India. 

The move was faciltiated by an 
inititave of the department, the 
Tshumisano Trust, which aims 
to improve and facilitate the  
innovative capacity and competi-
tiveness of SMMEs in selected  

economic sectors.
Deputy Minister of the depart-

ment, Derek Hanekom, said the 
South African tooling industry as it 
stands today is working significantly 
below capacity, and equipment is 
ageing. 

“In addition, South Africa has lost 
considerable capacity in this field 
and is currently heavily depend-
ent on imported tooling, currently 
standing at about R2-billion per 
annum. 

“It is estimated that for every  
R1-million invested in toolmaking 
equipment and technology, over 

R250-million of components could 
be produced, making the industry 
a high value-added catalyst in the 
South African economy.

“But it is clear that the South Afri-
can tooling industry is currently 
seriously in decline.” 

Reasons for this, said Hanekom, 
include the erosion of the skills 
base and competition from global  
competitors.

“It’s surprising that more school 
leavers don’t go into toolmaking 
since it’s such a well-paying field,” 
said Phillip Mostert, marketing 
director of Smiths Plastics, a man-
ufacturing company on constant 
lookout for skilled toolmakers. 

“A qualified toolmaker can make 
R180 to R200 per hour. We have 
been trying for donkey’s years to get 
more school leavers into toolmak-
ing. You earn big money. It’s essen-
tial, however, that you are techni-
cally minded and have matriculated 
with mathematics and science.” 

A crucial industry 
is battling to 
attract school 
leavers, reports 
Corrinne Louw

Tertiary Education
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South Africa has 
lost considerable 
capacity in this field 
and is currently 
heavily dependent 
on imported tooling

Despite the good salary potential in toolmaking, very few school leavers see it as a career option. The 
automotive industry currently needs more and younger toolmakers

A toolmaker’s 
story

Trevor Smith is a veteran 
toolmaker and the founder of 
Rockham Industries, now Bloxwich 
Industries, a massive component 
supplier to the automotive 
industry in South Africa.

This retired toolmaker was 
the first to manufacture the 
window-winding mechanism that 
Toyota South Africa uses for the 
construction of their fleets. The 
boot-operating mechanism used 
in Toyota cars produced in South 
Africa is also Smith’s design.

Smith said the shortage of skilled 
toolmakers in South Africa has led 
to companies sourcing their tool-
making requirements from foreign 
countries. He urged teachers to 
convey the message to learners 
that toolmakers are urgently 
needed. “Toolmaking is highly 
skilled work and is fundamental 
to the engineering industry in a 
manufacturing country. To be a 
good toolmaker one needs to have 
an interest in working mechanical 
devices.”

He says a typical day for a 
toolmaker consists of receiving 
information on tool design and 
making it. “The most challenging 
part of the job is the design of the 
tool and the best part of the job 
is the satisfaction achieved when 
the tool works in the production 
phase.” 

Smith said that the standard of 
the local tooling industry is very 
good. “But we are looking for 
retired toolmakers as mentors and 
we will be recruiting lecturers from 
overseas, to teach the teachers.
We also need to send our teachers 
overseas for specialised training. 
The programme of fostering new 
skilled toolmakers has only begun, 
so we have a long way to go. 

Teachers should be guiding 
young children to go into tool-
making. It’s essential that they 
have mathematics and science and 
English, as it’s the international 
engineering language.”— 
Corrinne Louw
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W
hat is the best lead-
ership style for the 
classroom and the 
school? The con-
sensus is that there 

is no single one that will be right all 
the time. Yet similar leadership styles 
are found in virtually all quality-
driven schools. 

Once upon a time school leader-
ship resided solely in the principal’s 
office. This all-knowing, wise person 
would lead the school and everyone 
else’s role was to carry out his or 
her instructions. But these fairytale 
views of leadership are fantasy in 
the 21st century quality school.

These days leadership is a shared 
role. There are, of course, times when 
the principal is the undisputed leader. 
Yet others take on leadership roles, 
too. Every teacher is a classroom 
leader, and many learners lead in 
roles such as class and sports cap-
tains. Maintenance, professional 
and secretarial staff members lead 
the school in their areas of exper-
tise, and parents make their lead-
ership contributions as members 
of the parent association and the 
school governing body.

Leaders turn the vision, mission 
and values of the school into real-
ity. Although different leaders do 
things differently, they should have 
similar values.

There is a vast range of leadership 
styles, but the following six have 
been identified as creating whole-
school quality:

Assertive leadership
No matter how friendly and happy 
a school is, there is always a strong 
work ethic. Learners learn diligently. 
Teachers teach well. Everyone strives 
to reach their full personal potential. 
The leaders get followers to focus on 

the task at hand. Assertively, but not 
aggressively, they guide their team 
members towards excellence.

Breakthrough/maverick  
leadership
Few people like change, because a 
comfort zone is a comfortable place 
and change can involve upheaval. 
Breakthrough leaders challenge the 
present reality. They ask: “Is there a 
better way? Why don’t we try some-
thing completely new?” 

A quality school is always in a 
state of continuous improvement. 
Breakthrough leaders rattle the 
cage of complacency — and people 
in the cage can get very rattled! 
As a result breakthrough leaders 
often experience a sense of isola-
tion. They need to accept that criti-
cal comments are made during the 
change process and that cynics 
make unpleasant comments. But 
leaders soldier on. They persevere 
and develop thick skins. 

Emotionally intelligent  
leadership
A school’s staff interacts daily with 
emotionally immature people of all 
ages, and staff are expected to be 
emotionally mature. Leaders display 
qualities such as compassion, empa-
thy, intuition, kindness, persever-
ance and tact. 

Interpersonal conflict happens in 
every school, but the emotionally 
intelligent leader keeps personal 
emotions under control even when 
surrounded by volcanic eruptions.

Ethical leadership
This leadership style is linked to 
values, which is the first pillar of a 
quality school. All decisions made 
and actions taken are guided by 
an ethical code. The golden rule 
applies of treating others as one 
would like to be treated. Qualities 
such as fairness, honesty, openness 
and respect would be evident in the 
ethical leader.

Invitational leadership
Invitational leadership has two 
aspects. Firstly, the leader accepts 
that the school is part of the wider 
community. It is a welcoming school 
and visitors sense this spirit. Where 
the school can help the community, 
for example, allowing the use of its 
facilities, it does so.

Secondly, the leader invites every-
one to provide new ideas and view-
points. The thinking is: “Help us 
become an even better school. Please 
share your suggestions with us.”

Servant leadership
One South African headmaster annu-
ally gives his students a powerful dis-
play of servant leadership. In front of 
the entire school he washes the feet 
of a number of the students. This 
gesture reminds everyone that being 
a leader includes being a servant.

Servant leadership is about selfless 
service. The leader does not expect 
perks or privileges. The one-liner 
states it neatly: “A real leader shows 
true greatness by bending down to 
help the smallest child.”

The South African Quality Institute has 
school leadership and management 
programmes. Contact Vuyi Segoa on 
012 394 3400 or vuyi@saqi.co.za, or  
Dr Richard Hayward on 011 888 3262 
or rpdhayward@yahoo.com

In the January issue of the Teacher we started to discuss the  
five pillars of a quality school. In this article Richard Hayward 
tackles the second pillar, leadership

 Schools

Quality in 
leadership

Tips for teachers

Through decades teachers have 
developed some tried-and-tested 
techniques to make the most of 
their time in the classroom. Here is 
a reminder of some:

l When asking a question, first ask 
the question, wait a few seconds to 
give learners time to think about the 
question and their answer, then give 
a learner’s name who has to answer 
the question. In this way every 
learner is given time to think about 
an answer and is thus involved. If 
you should say “Tom, give me the 
name of ….” Tom works up so much 
stress that he can’t answer — and 
the rest of the learners don’t even 
think about a possible answer. (This, 
of course, implies that you know all 
your learners’ names.)

l After completing a section of 
work, the teacher normally asks 
a few questions to determine the 
learners’ grasp of the new work. 
Never ask a question like: “Are 
there any questions?” In most cases 
you will get no questions, which 
should not be taken to indicate 
that the learners have understood. 
It may actually be that they don’t 
know or understand enough to ask 
a question. Sometimes only one 
learner asks a question, which is not 
necessarily an indication that all the 
learners understand the work. It is 
much better for the teacher to ask 
direct questions to specific learners 
about the new content (as indicated 
in the first bullet) — only then can 
the teacher really determine if the 
learners understand. 

l To help with the marking of 
papers, get your learners into the 
habit of handing in papers with the 
right side up on top of the pile. The 
teacher thus always gets the papers 
in the proper order for marking.

l For teachers who are doing 
playground duty or who have large 
classes (as many of you do), use 
a whistle to get attention. Some 
advice though: don’t use it too often. 

l Displaying learners’ work in 
the classroom motivates them. 
Remember to constantly change 
the displays to give other learners 
the opportunity to have their work 
put up — thus your classroom 
decoration is always new.

l Make a file in which you 
keep letters from parents and 
department of education as well  
as letters you sent to parents — and 
especially material relating to 
disciplinary actions taken against 
learners.

l Make a point of saying 
something good about at least one 
learner every day — and make sure 
that every learner gets a chance. It 
need not be the best performance 
— even a child who has shown 
even a tiny bit of improvement will 
blossom after being mentioned. 
It does not even have to be work-
related, such as “Dineo really 
helped me today by cleaning up 
the class” or “John talked so nicely 
to the new learner in our class 
— thanks, John.”

l If you want learners to take turns 
at individual tasks such as reading 
or giving answers to exercises, walk 
around the class and softly tap the 
next learner on his/her head. Don’t 
do this in seating sequence.

If you have tips to share with  
us please SMS them to 32510.  
SMS’s cost R1.

Brought to you by the Open 
Learning Group

Leaders turn the 
vision, mission  
and values of the  
school into reality
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A
n evocative smell of 
books, paper and wood 
polish greets visitors to 
the Johannesburg Pub-
lic Library, known these 

days as the City of Johannesburg 
Library and Information Service.

Crossing the airy, marbled foyer, 
one could be in an important pub-
lic edifice in Europe, except that 
the posters advertising lectures and 
events, the staff and the majority of 
the clientele have a distinctly Afri-
can look. Another striking feature is 
that the people streaming in and out 
of the library’s main doors are pre-
dominantly young.

For them the Jozi library is a place 
of constant interest, of enormous 
help with their studies, a fount of 
knowledge — and a sanctuary. There 

is surprisingly little noise. 
The library not only lends out 

books to children and adults, but 
has several important reference 
and media sections. At peak hours, 
between 500 and 600 learners a day 
visit the young adults’ reference 
section, says Johannes Masenya, 
library information services training 
coordinator. Users come from as far 
afield as Ekurhuleni, Orange Farm 
and Thokoza. “If their parents work 
in the city they come at lunchtime to 
get information,” he explains. “You 
become concerned about those who 
are disadvantaged, or whose parents 
don’t work in town.”

Masenya likens the library to a 
homework club. “Learners from 
schools with no libraries often work 
in groups to research certain sub-
jects,” he says. “They form their own 
discussion groups, for instance, for 
maths or physical science.”

Library staff are closely involved 
in the value of their visitors’ experi-
ence. “From the beginning, the staff 
need to guide learners on how to use 
an index or table of contents. The 
young people must be able to exploit 

and evaluate the information we 
have here,” says Masenya.

The young adults’ reference sec-
tion caters for grades eight to 12 
and also learners involved in Adult 
Basic Education and Training pro-
grammes, mostly on level four. “We 
also offer other programmes such as 
help with BCom basics in econom-
ics,” Masenya adds. 

He stresses that cooperation 
between the different sections of 
the reference library is essential. 

“The departments interrelate. For 
instance, someone in grade 12 might 
need to find out about the market-
ing strategy of Toyota, in which case 
the librarian will consult the adult 
reference section. In PR, manage-
ment, marketing, tourism or car 
electronics, we often refer to the 
adult reference section. 

“Libraries from further afield also 
source information from us.”

Teachers often approach the 
library for help with drawing up 
their lesson plans. “The school cur-
riculum is the main challenge. Most 
schools, especially in Gauteng, don’t 
have libraries, which puts a strain 
on us,” says Masenya.

The annual budget for this sec-
tion runs well into six figures — and 
it is never enough. “Last month we 
were fortunate to get money from 
the Carnegie Corporation. Unless 
we receive this kind of donation, 
we cannot survive. Learners use 
more than one source or book: for 
 example, four biology books are 
required for one grade, plus a study 
guide,” Masenya explains.

“We subscribe to most publi-
cations and collect old question 
papers, keeping them for five years. 
We are also able to print memoran-
dums from the internet, with users 
paying a nominal fee. With Carn-
egie’s help we will be able to buy 
school databases on subjects such as 
Aids and diabetes.”

The internet, Masenya says, plays 
a vital role in helping youngsters to 
keep up with the new curriculum. 
“For instance, if we are looking up 
the impact of Aids on miners, we 
have to go to the [online] newspaper 
libraries; we cannot use a textbook.”

In its modern cyber centre the 
library offers free internet access for 
a limited period per person, while 
upstairs a sponsored study centre 
allows learners to bring their own 
books and do homework under 
strict security and supervision.

“As librarians, our role as educa-
tors is as advisers,” says Masenya. “I 
feel that we are helping the teacher. 
One learner came back to me and 
said: ‘You must be a teacher, because 
I got 80%!’ That motivates me.”

Library week: March 17

Cape Town Tel: (021) 671-7944. Fax: (021) 683-1925. Durban Tel: (031) 702-1925 Fax: (031) 702-7056.
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Loving 
the library
Johannesburg’s 
librarians are 
keeping an old 
institution relevant, 
writes Margaret de 
Paravicini

Johannes Masenya: there to back up eager learners. Photographs: Shepherd Tozvireva
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Caroline Faulkner keeps a close watch 
on how business bosses are shaping up as 
school heads in the reality show Top Class

Management

T
he viewers of SABC1 and 
Learning Channel’s Top 
Class programme may 
have observed the same 
reactions as I did when 

watching the CEOs in the schools that 
they are helping to turn around: curi-
osity, compassion, followed by frus-
tration and culminating in a determi-
nation to make something happen. 

The question is, can they?
This month we will, in programme 

speak, “go take a look” at some of the 
strategic interventions — or quick 
fixes — which the CEOs have sug-
gested and the approaches used to 
communicate these to the schools.

The short-term, interventionist 
approach of the programme neces-
sitates a lot of telling “what to do”. 
This is not based on in-depth under-
standing of the context and culture 
of the school, but on instant judge-
ments by the CEOs.

It is important to remember that 
these are “bosses” who are used 
to making and taking decisions in 
their own businesses and who have 
the “luxury” of an organisational 
infrastructure which underpins and 
facilitates this process — therefore 
things get done. 

The situation is clearly very dif-
ferent in “their” schools. What 
comes across vividly is the inaction  
at most levels — despite the stated 
good intentions of the principals, 
deputies and school governing bod-
ies. The level of “paralysis” — that 
presumably comes from believ-
ing themselves to  be “stuck” in a 
situation beyond their control — is 
entirely understandable, yet com-
pletely unacceptable. 

The core business of schools 
is teaching and learning and, to 
achieve this, the school leaders have 
to find ways to overcome the many 
obstacles — or the school remains 
dysfunctional.

We talk glibly of schools moving 

from a culture of dependency to 
enterprise — to achieve their core 
purpose — but that move requires 
an organisational infrastructure, 
financial resources and autonomy, 
and professional competence at all 
levels of the organisation. 

While some schools have moved 
successfully in this direction, the 
schools we are observing are in the 
majority and still dependent on sup-
port from the provinces which, as we 
have seen, is woefully inadequate. 

Given all these factors, it is not 
surprising that the schools fea-
tured think they have little, if any, 
real power to pull themselves out of 
the situation: to “take control” and 
achieve their core business. But the 
CEOs think otherwise. 

The 10 CEOs all bring their own 
management styles and techniques 
to the schools.

A “can do” approach is dem-
onstrated by each — we are told 
repeatedly that there are only chal-
lenges and opportunities, not prob-
lems: so the approach is “head on” 
to the challenge. The way this is 
done is fascinating because they 
bring an interest or passion as well 
as expertise from their own con-
texts. In each case goods or services 
from their companies are offered to 
help in achieving specific goals. The 
CEO then provides an action plan 
for the school in which priorities are 
identified: where the school team is 
actively involved in drawing up the 
plan, eagerness to “take control” of 
change becomes apparent.

Zeona Motshabi of Cell C used 
a brainstorming session with the 
management team of Isiphephelo 
School, letting them take ownership 
of the action plan while she skil-
fully directed the process. This plan 
addressed short-term needs but 
also involved long-term vision. She, 
as did other CE0s, introduced time 
frames to manage and maintain 

process and momentum, coupled 
with the identification of  key per-
sonnel — involved and accountable.

In Boipatong Johnic CEO Prakesh 
Desai concentrated on the school’s 
need to accept the reality of its shared 
campus with another school and to 
focus on what it could change, not be 
“paralysed” into inactivity by what 
was beyond its control. The revelation 
was apparent.

While all the CEOs contributed  
practical advice and insight about 
the issues faced by the schools, some 
were idealistic, neither rooted in the 
reality of effecting lasting change nor 
adding much to what the schools 
already knew. The principals were 

that volunteer ex-teachers be used is 
a realistic strategy. 

Similarly, GG Alcock, CEO of 
Minanawe Marketing, advocated 
marketing the school in King Sha-
ka’s home area to potential funders, 
by making it unique through Shaka’s 
story. Alcock was clearly motivated 
by a passionate interest in market-
ing and in Zulu culture, but offered 
little strategic help.

The schools have five weeks to 
move forward. They have the action 
plans and the commitment, but is it 
mission accomplished? 

Next month’s article will focus on 
the issues facing the schools and 
how they addressed the challenges 

and opportunities identified.

Top Class is screened every Wednes-
day at 11am on SABC1.

Caroline Faulkner lectures on educa-
tional leadership and management at 
the Wits School of Education 

effusive in their thanks, but 
some looked unconvinced: 
these were ideals to work 
towards, but the task was 
enormous — needing to be 
broken into bite-sized, manage-
able strategies — a gap analysis 
would have been useful.

This was evident when Zola 
Yeye, manager of the Sprinbok 
Rugby team, argued for a spe-
cialist sports focus and concen-
tration on maths and science 
teaching. He enthused about 
the school in Khayalitsha and 
the already enthusiastic princi-
pal, but offered limited strate- 
gies for turning rhetoric into 
reality — unless the suggestion 

Zola Yeye, manager of the Springbok rugby team. Photograph: Gallo Images

Historical figures such as Shaka can be used to raise funds for schools. Photograph: SA Tourism
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T
his column has champi-
oned the use of comput-
ers and the web for quite 
some time now. When 
used correctly, internet-

connected computers offer teachers 
and learners an enormous store of 
knowledge — larger than any library 
— and a number of tools to manipu-
late and use the information. Most 
educators appreciate the worth com-
puters and the internet can bring, 
evidenced by the growing number of 
schools which have introduced these 
tools into their classrooms. 

But that is not to say that comput-
ers are hassle-free. Far from it. In fact, 

they tend to usher in a whole new set 
of issues which school management 
has to confront. Cost is a common 
concern, because the technology is 
expensive to buy, upgrade and repair. 
Then there are the day-to-day costs 
involved: toner for the printer, elec-
tricity and, of course, monthly inter-
net connectivity costs. Every time we 
connect to the internet, we are effec-
tively making a telephone call.

But there is some relief. Telkom 
and the department of education 
have finalised negotiations and set 
up an e-Rate — a discounted con-
nectivity rate — for public schools. It 
has been a long time coming because 
discussions were protracted and 
involved, but now schools can get up 
to 50% off their internet bills. The e-
Rate went public during the second 
half of 2006 and currently about  
1 800 schools are using the discount. 

Cutting 
costs with 
the e-Rate
Andrew Moore reports that the challenge 
now lies in getting schools on board Despite this number Sibusiso 

Magwaza, a project manager in the 
regulatory and public policy section 
of Telkom, which is responsible for 
administrating the e-Rate, considers 

the uptake of the e-Rate by schools 
“disappointing”, because South Africa 
has about 28 000 public schools.

He believes the reasons why so few 
public schools have signed up may be 

To apply for the discount, 
download the application form 
from the Telkom website at www.
telkom.co.za/common/erate/index.
html. Among the details required 
are your school’s EMIS number 
and the number of the Telkom line 
that is used to dial up or connect to 
the internet. The signatures of the 
principal and the school governing 
body are also needed.

Then mail the completed form to 
your district education office, which 
will forward it to Telkom on your 
behalf. Alternatively, if you live close 

to a Telkom customer care centre, 
you can drop it off there. Because 
of legal issues, copies of the form 
are not acceptable and cannot be 
forwarded electronically or via fax.

The e-Rate is part of the 
department’s White Paper 
on e-Education. See 5.48 of 
www.info.gov.za/gazette/
whitepaper/2004/26762.pdf. 

The White Paper on e-Education 
is also available on Thuthong, the 
national education portal at www.
thutong.org.za/resources/policy/
Draft E-education White Paper.pdf.

E-RATE INFO

related to poor infrastructure. Many 
schools still do not have internet 
computers and, in many cases, lack 
reliable landline telephone access. 
But he is at loss as to why more urban 
schools have not applied. Perhaps it is 
that many schools are unaware of the 
discount. If that is the case, read on to 
discover how your school might apply 
for the cost-saving rate. 
l The e-Rate is available to all pub-

lic schools as defined in the South 
African Schools Act (1996) or FET 
institutions as defined in the Further 
Education and Training Act (1998). 
l A school must have access to a 

Telkom landline. 
l As the e-Rate offers a 50% 

discount on Telkom internet ser-
vice costs, these costs cannot be 
discounted if Telkom is not your 
internet service provider (ISP). The 
modem or broadband link to the 
ISP over your landline and the line 
rental, however, can be discounted.

Against the large costs incurred 
by schools for information techno-
logy, the e-Rate is only a small drop 
in the ocean. In these austere times 
we must watch every penny so do 
not ignore this saving. If your school 
qualifies for the discount, use it! 

Andrew Moore is a former teacher. He 
also has an M.Ed degree in compu-
ter-assisted education from the Uni-
versity of Pretoria. He works at Neil 
Butcher and Associates, an education 
technology consulting company

For more information on the e-Rate, 
watch Teacher Time on SABC1 on 
March 19 at 10.30am

Telkom has cut the internet rate for public schools
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Want to earn money? Go green, writes Nosimilo Ndlovu

Fundraising

Have you saved for his education?

The Fundisa Fund is not a bank deposit, but a collective investment scheme (unit trust) which is generally a medium to long term investment. The value of your investment may go down as well as up during the period of investment. Past performance is not necessarily a guide to future 
performance. Fundisa is traded at a price that is valued in terms of law, at the end of the day for that same day. Fundisa may borrow money and lend out some of its assets to earn more income. If any commission or incentives are paid, it will be included in the costs disclosed to you. 
The Fundisa Fund must be administered in terms of law. You can get information on what the law says from the place where you make your investment. The Manager of your investment is STANLIB Collective Investments who is a member of the Association of Collective Investments. 
If you are not satisfi ed with the manner in which your account is managed, you may contact the Association of Collective Investments on 011 325 6223 or send an email to info@aci.co.za for assistance.

Standard Bank Fundisa Fund is the savings account where you:
put away money for your children’s tertiary/post schooling education• 
can qualify for a Bonus of up to 25% of what you save each year• 
only need R40 a month to open your account• 

For more information ask for a detailed brochure and application form at any branch of Standard Bank, call the STANLIB Fundisa contact 
centre on 0860 FUNDISA (386 3472) or refer to www.stanlib.com

S
chools can add to their 
income by recycling 
materials.

Paper
If every household in South Africa recy-
cled paper, we could save more than 
one million cubic metres of valuable 
landfill space a year. Moreover, every 
household would save four pine trees if 
it recycled its paper and cardboard. 

Mondi Paper runs a schools paper 
collection programme, paying 20c for 
a kilogram of paper or cardboard. For 
every 10kg, the school receives R20 — 
the cost of about three loaves of bread. 
Mondi provides schools with recycling 
bins, which it collects. Schools that 
would like to get involved can call the 
Mondi toll free number 0800 022 112.

Cans
Collect-a-Can encourages schools to 
get involved in recycling programmes. 
Schools can deliver tins to their near-
est Collect-a-Can branch and they will 
receive 53c a kilogram. The company 
will also collect cans, for which they 
give schools 36c a kilogram. 

But remember, not all domestic 
waste products are suitable for recy-
cling. For advice, call Johannesburg 
011 494 3623; Pretoria 012 804 2499; 
Vanderbijilpark 016 988 1332; Cape 

Thabo Mohlala

Fannie  Sebole la ,  head of 
Khensani Primary School 
in Soshanguve, Pretoria, is 

“always on the move”. When he is 
not in the classroom, he is out and 
about calling on company executives 
to raise funds for his school.

He recently secured a generous 
donation from BMW South Africa,  
which has enabled the school to 
provide meals to poor learners, over 
and above the government’s school 
feeding scheme.

Sebolela does not write letters to cor-
porations; he invites potential donors 
to the school to see for themselves 
what they will be supporting. This 

strategy has yielded great success.
He has also secured support from 

Dole, a vegetable and fruit producer. 
The company provides fruit to the 
school and funded a borehole that is 
used to water a food garden in the 
schoolyard. Not only do learners 
benefit by eating fresh produce, they 
also gain practical skills on how to 
start up their own gardens at home.

With many of the children cared 
for by grandmothers, Sebolela has 
made sure they are involved in the 
programme so that they too learn 
how to plant their own gardens. 
He has set aside time to visit each 
woman to inspect their gardens and 
give them advice. 

The women are empowered to be 

self-sufficient and, in some house-
holds, the food gardens have led to a 
reduction, if not a complete elimina-
tion, of hunger.  

Sebolela has also managed to raise 
funds to have additional classes 
built. This has gone a long way to 
alleviating the problem of conges-
tion because the school attracts a 
great number of learners every year.

Fannie Sebolela won the National 
Teacher Award for excellence in  
primary school leadership

For more on this inspiring teacher,  
watch Learning Channel’s Teacher 
Time on Wednesday, March 12 at 
10.30am on SABC1

Town 021 534 7010; Durban 031 700 
5935; or visit www.collectacan.co.za.

Plastic
The following plastic items can be 
recycled:
l food and beverage containers
l household-cleaner containers (hard 
plastic such as that used for cleaners 
such as Handy Andy, bleach, dish-
washing liquid and fabric softener).
l plastic bags (soft plastic such as that 
used to wrap magazines, six-packs of 
beer or packs of toilet paper).

Different prices are paid for differ-
ent types of plastic taken for recy-
cling. For more information, call the 
Buy Back Centre 0763034720.

Glass
The recent power outages have made 

energy saving a priority. 
The energy saved from recycling 

just one glass bottle is astounding: 
sufficient to power a 100W glass 
bulb for almost an hour.

The Glass Recycling Company 
is placing glass banks throughout 
South Africa, encouraging everyone 
to deposit their waste glass in a glass 
bank near them. From here, it will be 
collected and taken to a glass recycling 
centre, crushed into pieces called cul-
let, melted and moulded into an assort-
ment of recycled glass containers. 

Individuals can also recycle their 
own glass waste for financial benefit 
by collecting glass and delivering it to 
the nearest recycling centre. For more 
information on prices and recycling 
centres, call The Glass Recycling Com-
pany on 011 803 0767 or email www.
theglassrecyclingcompany.co.za.

A few general things to remember 
when recycling waste:
l wash and dry any food and beve-
rage containers such as wine bottles, 
food tins and beer cans;
l keep a separate bin (or bag) for  
each type of waste — paper, glass, 
metal and plastic — and throw the 
waste directly in it. 
l when your glass, paper, metal and 
plastic bags are full, drop them off at 
the recycling depot closest to you.

Bringing in the corporate cash

Raising funds
For tips on fundraising read Make 
Money For Your School by Mark 
Potterton, Gisela Winkler, Marion 
McKay and Barbara MacGregor. 
The book is published by Francolin 
Publishers. For more information 
contact Rose Meny-Gibert at Book 
Promotions on 021 7075700.
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I
t’s madness. School’s out and 
the kids are hanging around 
the house. You can’t afford a 
proper holiday, but you can’t 
handle another day of couch 

potatoes laying in front of the telly. 
So, where can you go for a day out 

where you can relax while the rug rats 
run riot and breathe in some fresh air?

Gauteng

Maropeng — the Cradle of Human-
kind — is a great day out, starting 
off with a tour of the Sterkfontein 
Caves, where Dr Robert Broom dis-
covered Mrs Ples. One hour guided 
tours take place on the half hour 
from Tuesday to Sunday. For more 
information visit www.sterfontein-
caves.co.za or Tel 011 956 6342 to 
make a booking.

From the caves it is a short drive 
to the Maropeng Tumulus, designed 
like an ancient burial mound, where 
you can learn all about the ascent of 
man, from the earliest hominid fos-
sils to the present day. This amazing 
museum includes an underground 

boat ride and fascinating interactive 
exhibits. Visit www.maropeng.co.za.

If you have time, take a drive 
through the Magalies Meander, a 
picturesque route through the vil-
lage of Magaliesburg and its sur-
roundings, including Hartbeespoort. 
It features restaurants, coffee shops, 
curio stalls and art galleries. 

The Pilanesberg Game Reserve is 
worth a visit, too. A two-hour drive 
from Jo’burg and 90 minutes from 
Pretoria, this Big Five reserve is a great 
way to escape the concrete jungle.

For more information visit www.
pilanesberggamereserve.com.

Western Cape
You truly are spoilt for choice with the 
endless beaches, that rather imposing 
mountain and museums for Africa. 
But why not go a little further afield 
— the Robertson wine route (Route 
62) is a lovely day out for the family. 

You can take in the historic town 
of Swellendam, with lunch at the Old 
Gaol, call in at the numerous vineyards 
and visit some fabulous antique stores 
en route in the villages of Robertson, 
Ashton, Bonnievale and McGregor. 
Or try your hand at getting lost in the 
mazes of the Soekershof Walkabout. 

For more information on Route 62 visit 
www. robertsonwinevalley.com or call  
023 626 3167.

To see Cape Town in an entirely 
different light I recommend a day at 
Rondevlei Nature Reserve on the Cape 
Flats. Visitors can opt for guided tours, 
fishing, hiking trails, boat cruises and 
bird-watching, with more than 232 
species logged in the reserve. 

Rondevlei is also home to the 
area’s only pod of hippo and has a 
fantastic stretch of coastline fringed 
by towering dunes, as well as look-
out points complete with telescopes.

Visit www.rondevlei.co.za 

KwaZulu-Natal

For Durbanites, days out usually 
revolve around the city’s beaches. 
But, if the sand gets too much, why 
not hit the short stretch of highway 
to the Valley of 1 000 Hills?

This tourism route (www.1000hills.
kzn.org.za) is jam-packed with things 
to do. At the Mahlabathini Park 
inside the Inanda Reserve you can 
fish, canoe, hike and watch birds to 
your heart’s content. Lovers of fauna 
and flora can also take in Shongweni 
Resources Reserve, one of 15 conserv-
ancies in this area.

Culture vultures may find PheZulu 
Safari Park a little on the touristy side, 
but it is great value for money with 
traditional Zulu dancing, a 4x4 moun-
tain adventure as well as a reptile park 
and restaurant. There are curio shops, 
cafés, restaurants and arty nooks 
and crannies aplenty. For something 
off the beaten track, a trip on the 
Inchanga Choo Choo — a steam train 
operated by Umgeni Steam Railways 
— offers a novel way to experience the 
scenic beauty of the valley.

No matter where you live there is 
bound to be something interesting 
nearby to do for the day. Your local 
tourism authority will be glad to help 
out with day-trip ideas and informa-
tion on attractions in your area.

Staying close to home opens doors to novel local attractions, writes Sharon van Wyk

Travel

The lowdown
Here is a list of the websites for 
South Africa’s tourism authorities:
KwaZulu-Natal: www.zulu.org.za
Mpumalanga:  
www.mpumalanga.com
North West: www.tourism 
northwest.co.za
Eastern Cape: www.ectoursim.co.za
Western Cape: www.capetourism.
co.za 
Limpopo: www.golimpopo.com 
Gauteng: www.gauteng.net
Northern Cape: www.northern 
cape.org.za
Free State: www.
freestatetourism.gov.zaPilanesberg Game Reserve provides a great escape from the urban jungle
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W
ith all the inter-
est rate increases 
over the past year, 
money  in  your 
pocket has become 

scarcer than hens’s teeth. 
While many South Africans won-

der when the next increase will come 
into effect, the reality is higher rates 
do reduce your disposable income 
because you pay more on borrowed 
money or servicing your debts. 

This has a knock-on effect on the 
household budget because you have 
a set income that perhaps changes 
once a year, regardless of rates  
fluctuations. 

One usually has to make certain 
changes or even sacrifices to stretch 
those rands, so let’s consider a few 
ways to help make your money  
go further.

Draw up a budget
If you are not already using a 

budget, now’s a good time to start. 
You cannot spend or save without a 
plan. A budget is a type of financial 
plan that you can use to guide your 
monthly spending, so it’s important 
to have one and stick to it. 

Add up all your household income. 
Then list all your expenses, and 
deduct them from your income. This 
will show you how much money you 

have left after all your financial obli-
gations have been met.

If you have a surplus then you are 
doing well and have extra money to 
spend on entertainment or luxuries. 
The best thing you could do though 
is to put some of it aside and save. 

If your budget shows a shortfall 
though, it means that you either 
need to earn extra income or you 

need to revaluate your spending pat-
terns. Set an example and encour-
age your family to participate. If 
you have children, it will teach them 
sensible spending habits from a 
young age and help establish a sense 
of financial independence.

Pay debts first
Debts such as home loans, vehicle 

If you have less 
disposable income, 
make it work for 
you longer, says 
Yolandé van 
Rensburg

Personal Finance

A new education-based website 
offers schools, parents and 
pupils a cost-effective and 

convenient online method of buying 
and selling new and old textbooks, 
sports equipment, musical instru-
ments and other equipment. 

The website, www.surf4schools.

co.za, also provides a secure recruit-
ment platform and an online shop 
window that showcases and sells 
school-related items.

Users may publish free classified 
adverts relating to all school items 
that they wish to sell under Classi-
fied Advertisements. Parents and 

students are quickly and conven-
iently able to create an unlimited 
number of adverts and the advanced 
search easily allows users to locate 
goods they would like to purchase.

As part of its ongoing outreach 
programme, the site offers under-
resourced and community-based 

schools lacking the necessary fund-
ing to register their recruitment 
needs at no cost. 

Surf4schools.co.za has been in 
development since 2006 and is the 
brain child of Delicia Merrington of 
Cape Town. As a parent Merrington 
saw her own children acquiring and 

discarding textbooks and sporting 
equipment over the years. Her back-
ground and her own understanding 
of the needs of schools prompted 
her to start the service.

Currently surf4schools.co.za is 
rolling out a plan to reach more than 
2 000 schools nationwide.

finance, personal loans and store 
accounts, should be paid off first. 
The more you repay and the quicker 
you can settle the debt, the less 
interest you will have to pay. This 
will save lots of money.

You could also consider taking out 
a personal loan to consolidate all 
your smaller debts. Whatever your 
decision, try to keep a clean credit 
record because it will effect on your 
future credit applications.  

If you are considering a loan of any 
sort, ask yourself whether you really 
need it because it will cost you.

If you decide that you cannot do 
without it, first check that you can 
afford the repayments and that you 
have extra cash to cover any further 
rate increases.

Finally,  consult a reputable 
authorised financial services and 
credit provider whom you can trust.

The bottomline is: you have to 
make smarter financial decisions 
and spend wisely. 

In time, interest rates may climb 
again or they may even be reduced 
as consumers in general ease their 
spending behaviour. 

Either way, make sure that you are 
prepared.

Yolandé van Rensburg is head of 
communication and public relations 
at Capitec Bank

Shopping for school made easier on the web 

Keep a tight rein on household expenses to keep you within your budget. Photograph: Tracey Lee Stark 
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T
he heavy toll of HIV on 
the 14- to 25-year-old age 
group haunts us all. One 
possible remedy is to 
provide a higher quality 

education to enable learners to step 
into a future that offers some prom-
ise. But we know that is not enough. 

I would like to suggest that we 
have not fully tapped into one 
important resource to fight HIV in 
schools — the learners themselves. 

While working in mainstream 
schools with HIV volunteer leaders, 
I found it was not difficult to come 
up with ideas to raise HIV aware-
ness at assemblies. One learner with 

great acting abilities, dressed up as a 
mother with a baby in arms, brought 
the house down in a balloon debate at 
Athlone Boys’ High School. At Jeppe 
Boys’ High, HIV volunteer leaders 
competed with a debating team made 
up of highly practised and talented 
speakers. At Florida Park High the 
HIV leaders ran an entire assembly 
with aplomb.

You may want to implement some 
of the following suggestions with a 
team of senior volunteers: 
• Present poetry written by learners 
on the topic of HIV and Aids. This 
could take the form of a competition.
• Select a topic such as “stigma” and 
collect material to emphasise the 
urgency to stamp it out. An example 
is Mandela’s public announcement to 
the press that his son had died of Aids. 
• Tell a true HIV story or act it out.
• Pass on updated information 

gleaned from newspapers, including 
the fact that ARVs have been given 
the name “Lazarus drugs” because 
they can just about bring people back 
from the dead. 

About 42% of the population in 
South Africa is under 20 years of age. 
The downside of this population youth 
bubble is that new infections among 
young people fuel the HIV epidemic 
— they are the fire that keeps it going. 

The upside is that young people 
have the power to stop the tidal 
wave of HIV, because they tend to 

follow norms of behaviour. At the 
moment these norms lead to HIV 
infection, but if teenagers shift these 
norms they can bring down the over-
all HIV-infection rate in a big way.

One of the reasons why young  
people between the ages of 18 and 24 
fall prey to HIV is the fact that they 
are the poorest age group in South 
Africa, even poorer than pension-
ers and children. Many of them live 
in informal settlements, are poorly 
educated or school drop-outs and 
have little hope of getting a job. 

It is easy to understand why girls 
in this group would exchange sex for 
basic needs such as food, clothes and 
school fees. Alcohol and drugs also 
lead to irresponsible sexual behaviour. 

Educated people took the lead in 
the fight to eliminate HIV in Uganda 
and the result was a dramatic decline 
in the infection rate. But we do not 
have to wait until we are adults to 
play a role in the fight against HIV. 

Young people in our schools can — 
and must — join the struggle against 
HIV and Aids.

Help them 
to help 
themselves
Learners should be more involved in HIV 
education, writes Joan Dommisse  

Young people in our schools must join the struggle against HIV/Aids. Photograph: Tracy Lee Stark
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F
or many years I trained 
grade 10, 11 and 12 learn-
ers to use accounting 
software and saw numer-
ous matriculants who 

successfully passed the programme 
getting snapped up by employers 
immediately after school. Most of 
these youngsters found employment 
in the accounting departments of 
cash-based businesses or in compa-
nies such as Game, Edgars, Wool-
worths and First National Bank. 

In my experience, once learners 
realise that a knowledge of compu-
terised accounting will help them 
find jobs as soon as they leave 
school, they quickly knuckle down 
to the lessons.

Cash is one of the most basic ele-
ments of a business and the processes 
for managing it are vital and complex. 
There is a great need in the market  

for people who understand and can 
accurately execute these processes. 

Seven out of 10 job advertise-
ments ask specifically for people 
with accounting skills in Pastel — 
and many companies are prepared 
to pay well for these skills.

So, if you’re battling to motivate 
your learners when it comes to 
computerised accounting, dangle 
in front of them the carrot of well-
paid employment as soon as they 
leave school. It will be a great incen-
tive, particularly to youngsters who 
cannot afford tertiary education 
and who want to be able to support 
themselves or their families as soon 
as they can.

If that is not enough, tell your 
learners that today’s business world 
is driven almost exclusively by com-
puters. So even if they have no ambi-
tion to be bookkeepers or account-

ants, they will gain computer 
literacy skills that will stand them in 
good stead when applying for jobs.

One in six adults in South Africa 
owns a small business, but a high 
proportion of these businesses close 
after their first year because their 
owners do not have sufficient skills 
to manage them, particularly when 
it comes to finances. Learners with 

a background in computerised 
accounting will have a better chance 
of prospering as entrepreneurs.

In other words, make it clear to 
learners that accounting is not an 
abstract subject — it provides them 
with real-world skills that they can 
put to use right away. 

Best of all, computerised account-
ing is fun in the classroom. Children 

are familiar with technology such as 
television sets and cellphones and 
love the gadgetry and the immedi-
acy of their interaction. So learning 
accounting by using computers feels 
more like playing.

Computers are an ideal way to 
illustrate complex or unusual con-
cepts such as assets and liabilities. 
Pictures on a computer screen show 
in an instant what an asset is and, by 
contrast, what a liability is. 

Computerised accounting auto-
matically teaches learners to work 
in a methodical way, building their 
understanding from simple to more 
difficult concepts, thereby entrench-
ing the relevant learning.

For instance, if you manually cre-
ate a bank reconciliation, it is quite 
difficult to grasp the links intellectu-
ally. With educational software such 
as Pastel, the reconciliation screen 
shows learners how the informa-
tion alters the bank balance until all 
items are reconciled. And because 
these actions are making a differ-
ence that can be seen on the screen, 
the concepts being taught become 
personal and learners can take own-
ership of what they are learning. 
There just is no way to achieve the 
same depth of experiential learning 
using a chalkboard. 

So, whether it is a career, skills or 
fun the learners need, computerised 
accounting can provide it all. 

Perdick Mzizi taught accounting 
at a Germiston high school for 10 
years, six as head of department.  
He now trains educators in the use 
of Pastel software

Perdick Mzizi has some valuable  
tips to get learners excited about 
computerised accounting

Grade 10 to 12

Companies snap up learners with computerised accounting skills
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T
he problems with out-
comes-based education 
(OBE) that teachers and 
the department of educa-
tion are faced with relate 

to the particular, and fairly unique, 
South African path that we have fol-
lowed in the process of getting to 
where we are now.  

All the problems have their origins 
in the way that OBE was initially 
conceptualised, the initial unreal-
istic time frames and pressures to 
implement, the generally poor qual-
ity of teacher training, inadequate 
or inappropriate planning and, 
most importantly, the lack of atten-
tion to the provision of good quality, 
relevant and ongoing support for 
teachers in classrooms.

If these are the problems, and if 
these problems are common, then it 
must be possible to find meaningful 
solutions with long-term effects.  A 
“band aid” approach is the one that 
is most often applied.  It is not very 
helpful for decision and policy mak-
ers to deny or ignore the issues.  The 
fact is that there are problems. This 
has been confirmed by several stud-
ies during the last few years.

It is therefore necessary to iden-
tify, at a fundamental level, what it is 
that needs to be “fixed” and whether 
or not the notion of OBE itself lies at 
the heart of the problem.

The National Professional Teach-
ers’ Organisation of South Africa 
(Naptosa) is of the opinion that it is 
not OBE (in and of itself) that lies at 
the heart of what teachers are expe-
riencing at present.

As a concept OBE has the poten-
tial for making the most significant 
contribution to transforming our 
approach to education and training 
in the country — provided we get it 
right. The danger is that, because 
of all the problems that have been 
associated with the implementation 
of the South African interpretation 
of OBE, at some stage the decision 
might be to move away from OBE 
because of an incorrect perception 
that it is too “difficult” to imple-
ment.

What went 
wrong?
• Firstly, with considerable hype, 
decision-makers in the mid 1990s 
took OBE on board because of the 
obvious benefits but then failed to 
spend time thinking through what 
OBE is, what an OBE curriculum 

should look like and what the impli-
cations would be for the system 
in terms of the resources (human, 
financial and time). Because of the 
hype it was difficult to make correc-
tions as the process went on;
•  This impacted on the design of 
the curriculum, which went terribly 
wrong. Teachers, in trying to imple-
ment C2005, repeatedly pointed out 
that something was wrong and that 
the curriculum was far too complex;  
•  Teachers received fairly intensive 
training in the context of the “new 
OBE language and acronyms”. But 
serious misconceptions also arose, 
for example, that it is not neces-
sary to teach subject content. These 
myths became entrenched and per-
sist into the present;
• Without subject knowledge 
embedded in the curricula it is very 
difficult to provide a context in 
which the development of skills can 
take place. In fact, meaningful prob-
lem solving cannot take place out-
side a very specific context, which is 
provided by the content of the sub-
ject/learning area itself;
•  The curriculum still causes confu-
sion. Although the design of all cur-
ricula has been streamlined, there 
are still elements that are difficult 
to make sense of. An example of this 
is those design elements which are 
labelled “assessment standards”.  
Upon analysis (in most of the learn-
ing areas/subjects) these statements 
are descriptions of activities. In this 
respect they provide useful sugges-
tion for activities in which learn-
ers could be engaged in order to 
provide a context for assessment.  
The “assessment standards” (very 
often) say little, or nothing, about 
the assessment itself. Policy docu-
ments on assessment have, until 
very recently, focused (and some 
continue to do so) on the different 
forms of assessment such as assign-
ments, essays, tests and role-plays.  
While these are useful for helping 
teachers move away from tests only, 
they also do not say very much about 
what needs to be assessed. They do 
not enable teachers to make judge-
ments about the level of competence 
that learners have attained in the 
process of achieving the outcomes;
• There has been a tendency to 
develop more policy and guideline 
documents to assist teachers to 
understand issues around assess-
ment in particular. Instead of iden-
tifying the original causes of confu-
sion, and correcting or simplifying 
the initial policy documents, the 
number of documents that teachers 
have to work through has increased.

But it is never too late to affect 
changes to documents while still 
remaining true to the concept of 
OBE. A review at this stage does not 
mean a large-scale overhaul of policy 

documents. It does not mean that 
we need to panel-beat the policies 
into shape when all that is needed 
in most cases is some polishing 
to refine, clarify and simplify that 
which we have at present in order 
to make the task of teachers simpler 
and less confusing.

What are the 
priorities now?
 
• Firstly, we need to take a fresh 
look at the curriculum statements. 
Without changing the essence of 
what is already there we need to 
analyse national policy documents 
to find out where teachers have 
indentified problems regarding 
under-specification;
•  As part of this review process, the 
purpose of the “assessment stand-
ards” needs to be clarified. It needs 
to be made clear that these design 
elements do not, in many instances, 
provide any information about what 
should be assessed nor, in some 
instances, even how to assess learn-
ers;
• Thirdly, the whole issue around 
what and how to assess learners 
must receive urgent attention. Pol-
icy and guideline documents are 
not always helpful in this respect. It 
is important to realise that because 
OBE focuses on the outcomes (the 
end result) of teaching and learn-
ing, assessment (which also looks at 
the end results of learning) assumes 
a new, and critical, importance. 
If assessments (collectively) are 
not directly looking towards the 
achievement of the outcomes then 
we are not engaged with OBE;
• Fourthly, teacher training has 
been, and still is, problematic. This 
refers to both pre-service (initial) 
professional training and in-serv-
ice (continuing) professional devel-
opment. Initial teacher training 

remains unequal across different 
tertiary institutions. The point is 
that if new teachers entering the 
system are not fully informed about 
OBE and OBE assessment, then 
the OBE orientation provided by 
the department will never come to 
an end. With regard to continuing 
training and development, depart-
mental training has been, at best, 
unequal. Teachers report that the 
quality of training was not as good 
as it should have been and, more 
importantly, was often not relevant.  
Teachers have repeatedly requested 
subject specific training: OBE in 
the context of specific subjects, sub-
ject-specific assessment training 
and subject-content training where 
there have been significant curricu-
lum changes or where teachers are 
teaching a subject for which they 
have not been trained;
• Fifthly, in those countries where 
OBE has been or is being imple-
mented, research has shown that 
the optimal class size is considerably 
smaller than the average class size in 
South Africa and is even lower than 
the sizes allowed for by the official 
pupil/teacher ratio. It is common 
knowledge that teachers are experi-
encing unprecedented increases in 
their workload.  

There are still large numbers of 

teachers who are un- or underquali-
fied, learning areas have undergone 
significant changes, some subjects 
are completely new and there are 
many teachers who, as a result of 
these changes, have been deployed 
into teaching subjects for which 
they are not qualified — all of this 
in addition to the uncertainties and 
sometimes confusion associated 
with the implementation of OBE. It 
is crucial that teachers (and schools) 
receive relevant, ongoing and good-
quality support. Unfortunately local 
departmental offices, in too many 
instances, are simply not providing 
the support that is needed.

While OBE has experienced very 
specific implementation problems, 
it has enormous potential for bring-
ing about real transformation in the 
education and training system. 

As South Africans, we owe it to 
learners and their parents to get 
OBE right. Much time has been 
wasted and many learners have 
been disadvantaged by poorly con-
ceptualised and executed imple-
mentation. This cannot be allowed 
to continue indefinitely.

It is time for serious introspection 
and to fix whatever is not right with 
the system.  

Dave Balt is president of Naptosa

Dave Balt explains why OBE hasn’t lived 
up to its expectations

Comment

While OBE has experienced 
very specific implementation 
problems, it has enormous 
potential for bringing about 
real transformation in the 
education and training system. 
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This offer may not be used in conjunction with any other promotion or price reduction. Instalments indicated include Finance Charges only.

Valid while stocks last.

Free Software with 23 pre-loaded educational

titles & games worth R2000 when you buy any

Proline or LG Computer.

PLUS
FREE BAG

A4 M548S Notebook
Features: - Intel Celeron 1.8 Ghz Processor

- 512 MB DDR Memory - 40 GB Hard Drive
- DVD-ROM/CD-RW Combo Drive
- 56k Internal Modem
- 14.1” Wide (WXGA) TFT Display
- PCMCIA, USB & Ethernet Ports - Free carry bag
- 1 Year warranty

Software : - Windows Vista - Open Office Software Suite

A7 Partner LCD Desktop & Lexmark
Multifunction Printer + Logitech speakers.

Features: - Intel Pentium 4  2.8 Dual Core Processor
- 512 MB DDR Memory -160 GB Hard Drive
- DVDRW Hard Drive - 56k Internal Modem
- 17” LCD Monitor - Keyboard Mouse & Speakers
- Lexmark Multifunction (Printer, Copier, Scanner)
- Logitech 5.1 Surround Speakers - 2 Year warranty
(1st year On-site)

Software : - Windows Vista - Open Office Software Suite 8
- Microsoft Encarta 2006.

R7999
Total Payable: 13082

Interest Rate: 26%

Dep: 799.90 • 436 x 30
R8499

Total Payable: 13862
Interest Rate: 26%

Dep: 849.90 • 462 x 30

A8 Notebook & Proline 1Gig MP3
& Multifunction Printer
Features: - Intel Celeron 1.8GHz Processor.

- 512 MB DDR Memory - 80 GB Hard Drive
- DVD-Writer Drive - 56K Internal Modem
- 15.4” Wide (WXGA)  TFT Display
- 1 GB Proline MP3 Player - Lexmark 3 in 1

(Printer, Copier, Scanner)
- Free Carry Bag - 1 Year warranty

Software : - Windows Vista.

PLUS
FREE BAG

R4999
SAVE R500

Total Payable: 8407
Interest Rate: 26%

Dep: 499.90 • 280 x 30
Features:- Intel Celeron 1.2 Ghz Processor - 256 MB RAM - 80 GB HDD - CD Rom drive

- External 56k Modem - 15” CRT Monitor - Keyboard Mouse & Speakers
Software: - MS Windows XP Starter Edition - 1 Year Warranty.

APC Desktop Computer

R2799
SAVE R200

Total Payable: 4978
Interest Rate: 26%

Dep: 279.90 • 165 x 30
LIM

ITE
D STOCK


	te0321

